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ABSTRACT

This study determines the factors influencing school-based manage-
ment and instructional leadership of elementary schools in Eastern
Samar. The of internal and external factors of school leader emphasis
on instructional and administrative task. This study employed a de-
scriptive and correlational design, consist of one hundred twenty-five
(125) respondents. Proportional sampling design and Krejci & Mor-
gan table and researcher-structured survey questionnaire were uti-
lized. Statistical tools used the mean, standard deviation, and Pearson
(r) to determine the relationships between variables. Results show
that the most important factors influencing school-based manage-
ment of elementary schools in Eastern Samar are school leadership
and external stakeholders were both an exceptional very high influ-
ence. The level of school-based management practice of elementary
school head in Eastern Samar is maturing level. Thus, there is a sig-
nificant relationship between internal, external factors and the level
of practices of school-based management of elementary school head
in Eastern Samar a positively influence school-based management.
Based on instructional leadership the teachers’ qualifications and
training enhance instructional quality. In a healthy work relation-
ships engaged betterment towards child-friendly schools and inclu-
sive education. While, the curriculum and instruction reforms was to
improve students’ outcomes, teachers’ quality teaching and school
head performance in school-based management. The basis for in-
structional leadership emphasis on effective and efficient SBM quality
assurance and support school head of public elementary schools.
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Introduction

School-based management is a strategy to
improve education by transferring significant
decision-making authority from higher offices
down to individual schools. It will provide the
school heads, teachers, learners, and parents to
have a greater control over the education pro-
cess by giving them responsibility for decisions
about budget, personnel, and curriculum. The
involvement of internal and external stake-
holders will create more effective learning en-
vironment and right decisions that will results
to effective learning outcomes of education.

To improve the quality of education the
government provide adequate allocation and
resources in the government budget, both cen-
tral and regional (Sulasmi et al., 2023). Improv-
ing the quality of education entails provisions
and or allocation of funds to support school
programs and activities for the benefit of the
school community. Students with greater edu-
cational needs will benefit from the improved
teaching quality thus attaining a hundred per-
cent promotion rate and access to education.

One of the strategies of the government is
the decentralization of education decision-
making by increasing parental and community
involvement in schools, which is popularly
known as School-Based Management (SBM).
School-Based Management (SBM) has been
embedded in RA 9155 known as the Govern-
ance of Basic Education of 2001 to provide the
guidance and enabling mechanism in the gov-
ernance and operations of the schools. Since its
inception in 2012 through DepEd Order No. 83,
S. 2012, the schools have used the mechanism
to assess their level of practice and to maintain
and sustain their improvement efforts and
practices, resulted in a self-directed, self-sus-
taining, and improved system of governance
(Pato, 2023).

School-based management is a student
and Community-Centered Education System, a
principle of shared governance to support the
stewardship of students' learning outcomes,
and it is both a product and a process. It is com-
posed of four core principles of a school system
that guide the SBM processes namely princi-
ples of leadership and governance, commu-
nity-based learning, accountability for

performance and results, and convergence to
harness resources for education.

The role of the school stakeholders as
partners in creating changes and development
through acquiring quality education is an ur-
gent concern, especially in this time of Basic
Education (Anabo, 2024). However, not all
stakeholders are aware of their roles as part-
ners of the school in attaining its vision and
mission. There are school stakeholders who
are having a hard time collaborating with the
school programs and projects, working to-
gether, and sharing responsibilities with the
community.

However, the Department of Education
(DepEd) has been putting into practice several
projects, programs, and activities that will
achieve school-based management (SBM) and
other solid philosophical and legal frameworks
of the department, both now and in the past.
This shows how strong the role of a teacher is
as the central point of innovation and educa-
tion reform in schools (Ulfatin et al., 2022). The
effect of SBM on educational quality, including
student outcomes, is still a hotly debated topic
in today’s world. Some researchers contend
that a school-based management system can
improve school quality with management that
involves the participation of all school compo-
nents and focuses on programs to improve the
quality of graduate students and educators
(Sumaryanti & Purwanto, 2023). whereas oth-
ers assert that SBM degrades educational qual-
ity, particularly in the least effective schools
(Pepugal, 2022). The discussion of SBM quality
is complicated and inflexible due to the variety
of SBM approaches and the environments in
which they are used. The variety of decentrali-
zation strategies and components that collec-
tively make up “School-Based Management,” as
well as the institutional and sociocultural con-
texts in which they are used, make evaluation
of SBM challenging. In addition, certain re-
search conducted recently has discovered a
link between SBM changes and enhanced edu-
cational procedures and outcomes in the
school and community setting (Saro et al,
2022; Ela, et al,, 2023; Mustari et al.,, 2024).
With all the usefulness of SBM in improving
student achievement, academic performance,
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and collaboration in society it goes to lack of
strong empirical foundation.

The study also analyzed the extent of in-
ternal and external factors influencing SBM
performance conducted and implemented
along the four core components of school-
based management. These salient core areas
and components are leadership and govern-
ance, curriculum and instruction, accountabil-
ity and continuous improvement, and manage-
ment of resources that can integrate and em-
brace the social support of internal and exter-
nal stakeholders, particularly in terms of feed-
backing or communicating and translating re-
sponses and reactions toward the SBM tasks
and programes.

The researcher deems examining the in-
ternal and external factors influencing stake-
holders' assessment and feedback toward SBM
implementation is necessary and beneficial.
These factors influencing SBM performance re-
flect how these school partners are genuinely
engaged, involved, concerned, and committed
to supporting school-based management and
development. This analysis will provide a ho-
listic understanding of the internal and exter-
nal factors influencing SBM performance in or-
der to identify factors influencing school-based
management and instructional leadership of
elementary schools in Eastern Samar.

Statement of the Problem

This study aims to determine the factors
influencing school-based management and in-
structional leadership of elementary schools in

Eastern Samar.

Specifically, it sought to answer the fol-
lowing questions.

1. What are the factors that influence school-
based management of school head in terms
of internal factors such as;

1.1 School leadership
1.2 School improvement process
1.3 School internal stakeholders?

2. What are the factors that influence school-
based management of school head in terms
of external factors such as;

2.1 Community engagement leadership
2.2 Community school improvement
2.3 School external stakeholders?

3. What is the level of school-based manage-
ment of elementary school head in Eastern
Samar?

4. Is there a significant relationship between
the internal and external factors influencing
school-based management and instruc-
tional leadership of elementary school head
in Eastern Samar?

Significance of the Study

School Administrators. The results of
this study should promote strong connections,
camaraderie, and collaborations between
school and community. Which includes par-
ents, students, and teachers both internal and
external parties like the community, business
establishments, private, and public schools.

Teachers. The results of this study will
find solutions on which instruction, strategies,
and methods of teaching will be more effective
in improving the performance of the students.
This will encourage them to construct their ap-
proaches and strategies that will fit their teach-
ing styles and sustain the interest of their stu-
dents.

Parents. The result of this study will find
a greater impact on strong partnerships and
collaboration with the school and community.
This will give assurance to the parents that the
results give impact to quality education.

Students. The results of this study will be
beneficial to students because they are now
aware of the school-based performance inte-
grated into the school policies and program of
activities.

Fellow Researchers. Results of this study
will serve as benchmark information on inter-
nal and external factors influencing school-
based management and it will be helpful in fu-
ture research work.

Scope and Delimitation of the Study

The study will focus on determining the
factors influencing school-based management
and instructional leadership of elementary
schools in Eastern Samar.

The assessment involved only selected el-
ementary public schools in Eastern Samar. The
different school such as Can-avid Central Ele-
mentary School, Dolores Central Elementary
School, Taft Central Elementary School, Oras
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West and East Central Elementary School, San
Policarpio Central Elementary School and Ar-
teche Central Elementary School. Thus, limit-
ing the generalizing results of this study to se-
lected teachers about influencing internal and
external factors of school-based management
performance of the Department of Education.

Definition of Terms

The following terms are operationally de-
fined to enable the readers to have a clearer un-
derstanding of the research text.
External factors. refers to the individual or-
ganizations who are directly involved and af-
fected by daily educational operations. Exter-
nal stakeholders may include parents and
guardians, community members, local govern-
ment units, civil society organizations, busi-
ness enterprises, and public or private con-
cerned individuals.
Internal factors. refers to the individual who
are directly involved and affected by daily edu-
cational operations of the school. Internal
stakeholders include the learners, teachers,
school heads, and school personnel.
School-Based Management (SBM). refers to
the decentralization of decision-making from
central to division levels. The intent is to bring
together to all school heads, teachers, students,
parents, local government units, and commu-
nity to improve learning outcomes through ef-
fective schools.
School Head. refers to the head of an office or
highest rank at the school level. The school
head had the power to efficiently and effec-
tively monitor instructional management,
school facilities, and finances for their teachers.
The manager of the school operations, facili-
ties, instructional teaching supervision, and
human resource management.

Elementary School refers to the schools in
Eastern Samar where in the offering elemen-
tary school program in the Department of Edu-
cation.

Conceptual Framework of the Study

The school-based management perfor-
mance in external factors that can influence ed-
ucational programs are the supporting agen-
cies that give assistance and facilities for im-
provement in school management from the ex-
ternal perspective. It relates also to the peo-
ple's indirect involvement from the humanitar-
ian consideration in school management. On
the other hand, internal factors in the school-
based management performance are any edu-
cational program entrusted to those actively
and internally influenced inside the institu-
tions.

The conceptual framework of the study on
internal and external factors influencing
school-based management and instructional
leadership of DepEd schools elementary in
Eastern Samar.

Figure 1, research paradigm of the study.
The first box showed the independent varia-
bles grouped into internal and external factors:
school leadership, school improvement pro-
cess, and school internal stakeholders; commu-
nity engagement leadership, community
school improvement, and school external
stakeholders.

However, the second box represents the
dependent variable in which factors influenc-
ing school-based management and instruc-
tional leadership of elementary schools in East-
ern Samar.
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Independent Variables

Dependent Variable

School-Based Management
Internal Factors
e School leadership

School-Based Management
External Factors

ship

e  School improvement process
e  School internal stakeholder
e Community engagement leader-

Community school improvement
e  School external stakeholders

Factors Influencing School-Based
Management and Instructional
Leadership of Elementary schools
in Eastern Samar

Figure 1. The research paradigm of the study on influencing school-based management and in-
structional leadership of elementary schools in Eastern Samar

Methodology
Research Design

The researchers used the descriptive and
correlational research design. This study uti-
lized descriptive research to investigate the in-
ternal and external factors that influence the
factors Influencing school-based management
and instructional leadership of Elementary
schools in Eastern Samar involving descrip-
tion, recording, analysis, and interpretation of
methodology to describe a population, compo-
sition of circumstances, or phenomena
(McCombes, 2020).

Furthermore, the correlational design is
useful to supply information on which judg-
ment is based on identifying the relationship
between two variables the calculated data on
internal and external factors that influence the
factors influencing school-based management
and instructional leadership of elementary
schools in Eastern Samar. The descriptive sur-
vey questionnaire was chosen for its ability to
systematically collect and analyze data regard-
ing the factors influencing participants' school-
based management. By employing a standard-
ized survey questionnaire, the study aims to
gather quantitative data on various determi-
nants of employee internal and external factors
influencing school-based management. This
approach would allow for the systematic

measurement and comparison of these factors
across elementary schools in Eastern Samar.

Research Locale

The study was piloted elementary schools
in Eastern Samar, the different school such as
Can-avid Central Elementary School, Dolores
Central Elementary School, Taft Central Ele-
mentary School, Oras West and East Central El-
ementary School, San Policarpio Central Ele-
mentary School and Arteche Central Elemen-
tary School.

Figure 2 illustrates the geographic distri-
bution of the research sites across Eastern Sa-
mar. This visual representation highlights the
areas where data collection took place, provid-
ing insight into the spatial distribution of the
participating schools. By conducting the study
across different DepEd public secondary
schools, the research aimed to capture the di-
versity of school-based management experi-
ences and perspectives among teachers within
Eastern Samar. The selection of Eastern Samar
as the research locale offered several ad-
vantages, including accessibility, diversity, and
relevance to the study’s objectives. The chosen
schools represent different areas within Ele-
mentary schools in Eastern Samar providing a
diverse sample that enhances the validity and
generalizability of the study's findings.
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Figure 2. Map of Eastern Samar showing the research locale of the study

Respondents of the Study

There was a total of 125 respondents from
the six (6) identified DepEd public elementary
schools across Eastern Samar. Respondents
were selected through proportional sampling;
the population element size corresponds to the
same proportion percentage of the sample size
in every elementary schools.

All selected respondents came from the
public elementary schools within the selected
elementary schools of Eastern Samar. The re-
spondents of the study comprise of teachers
who are currently employed and focus on
teachers from various grade levels and subject
areas to capture a diverse range of experiences
and perspectives on school-based manage-
ment. The participation of teachers in the study
was voluntary. Respondents were informed
about the purpose, significance, and confiden-
tiality of the research in order to encourage
their participation. The consent was obtained
from each participant to ensure their willing-
ness to contribute to the study.

Sampling Procedure

This study used a proportional sampling
design. Proportional sampling is a sampling of
the population in which the probability of find-
ing an element is proportional to some com-
mon shared attribute or property of all the ele-
ments in the population (Lohr, 2021).

In selecting respondents, the researcher
used Krejcie & Morgan (1970) table to deter-
mine the sample size for a given population for

easy reference. Likewise, in choosing the re-
spondents the researcher will find using the
availability and willingness to answer the sur-
vey questionnaire on factors influencing
school-based management of elementary
schools of the Department of Education.

The distribution of the respondents per
school in the identified division using a propor-
tional sampling technique to determine the
sample size. This technique was provided pop-
ulation element size corresponding to the same
proportion percentage of the sample size.

Research Instruments

The researcher utilized the survey ques-
tionnaire with three main parts. The first sec-
tion (Part I) Internal factor in terms of school
leadership, school improvement process, and
school internal stakeholders. Second section
(Part II) box represents the criterion external
factors: community engagement leadership,
community school improvement, and school
external stakeholders. Third section (Part III)
is about the level of school-based management
in terms of leadership and governance, curric-
ulum and instruction, accountability and con-
tinuous improvement, management, and re-
sources.

The structured questionnaire adapted
from Department of Education revised school-
based management assessment tool based on
DepEd Order No. 83, s. 2012. This tool evalu-
ates and asses the internal and external factors
influencing school-based management
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dimensions based on the revised SBM manual
of the Department of Education.

Data Gathering Procedure

The researchers personally administered
data gathering. The researchers observed the
following procedures to conduct this study.
First, researchers sought endorsement letter to
the Dean of graduate school at Eastern Samar
State University, Can-avid-Campus. Second, an
application for the conduct of the study to the
University Ethics Committee. Third, approval
should be sought from the different elementary
schools.

A consent letter was sought from the re-
spondents. Only upon their consent that the
survey instrument was administered. The re-
searcher also gave enough time for the re-
spondents to answer the questionnaire to gen-
erate reliable data and retrieve a 100% re-
sponse rate. Moreover, the researcher followed
necessary health protocols in the collection of
data.

Measurement of Variables

Internal Factors. The following factors
influence school-based performance such as
school leadership, school improvement pro-
cess, and school internal stakeholders.

Range Interpretation
42-5.0 Exceptionally Influence
34-41 Highly Influence
2.6-3.3 Moderately Influence
1.8-2.8 Slightly Influence
1.0-1.7 Poorly Influence

External Factors. The following factors
influence school-based performance such as
community engagement leadership, commu-
nity school improvement, and school external
stakeholders.

In determining the level of school-based
management influencing elementary school in
Eastern Samar.

Score Range Interpretation
2.51-3.00 Advanced (A)

1.51-2.50 Maturing (M)

1.00- 1.50 Developing (D)

Data Analysis

The data analysis was used to properly ex-
ecuted the statement of the problem in re-
search study. First statement of the problem,
mean and standard deviation was used to de-
scribe data in terms of average results on fac-
tors influence school-based performance such
as school leadership, school improvement pro-
cess, and school internal stakeholders. Second
statement of the problem, mean and standard
deviation was used to describe data in terms of
average results on factors influence school-
based performance such as community en-
gagement leadership, community school im-
provement, and school external stakeholders.
Third statement of the problem, mean and
standard deviation was used to determine the
average results of the level of practices on SBM
such as leadership and governance, curriculum
and instruction, accountability and continuous
improvement, management, and resources in-
fluencing the school-based management per-
formance. Fourth statement of the problem,
Pearson Product Moment Correlation (Pearson
r) was used to analyze the parameters of the
relationship between internal, external factors
and the level of practices on school-based man-
agement.

Ethical Considerations

To address and prioritize the ethical con-
sideration of the study, the rights of the re-
spondents and other ethical aspects were given
utmost importance. Full consent was obtained
from the research participants before the dis-
tribution of the questionnaire, and the protec-
tion of their privacy was ensured. Hence no
name was revealed; instead, the respondents’
school addresses was used. Confidentiality and
anonymity were also emphasized to the partic-
ipants so that they would not feel hesitant and

Range Interpretation

42-5.0 Exceptionally Influence
34-41 Highly Influence
2.6-3.3 Moderately Influence
1.8-2.8 Slightly Influence
1.0-1.7 Poorly Influence
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would answer the survey questionnaire hon-
estly and to the best of their ability.

Result And Discussion
Factors that influence school-based man-
agement of school head in terms of internal
factors: School Leadership

Table 1 presents the data on various indi-
cators of factors influence school-based perfor-
mance such as school leadership, school im-
provement process, and school internal stake-
holders under school leadership, measured by
mean scores and standard deviations. The sec-
ond indicator “The school faculty and staff are
educationally qualified” has the highest
weighted mean of 4.72, an exceptionally high
influence in the school leadership of influenc-
ing school-based management. While, indica-
tor three “The school faculty and staff are well-
paid” obtained the least weighted mean of 4.18
with the descriptive interpretation “high influ-
ence”, respectively. Overall, the school leader-
ship in internal factors influencing the school-
based management grand mean of 4.38 inter-
preted as “Exceptionally Highly Influence”, re-

School leadership is a critical component
in the educational system, particularly in influ-
encing school-based management of elemen-
tary school head. The findings collectively em-
phasize the critical role of effective school lead-
ers in enhancing school-based management.
The excellent rating given by the teachers high-
lights the success of the current supervision
practices and serves as a model for other dis-
tricts aiming to improve their educational out-
comes.

The positive results of school leadership
have significant implications of educational
leadership and policy in education (Balaca,
2023). It underscores the importance of; ongo-
ing professional development, by providing
regular training and development opportuni-
ties for teachers; Collaborative supervision, by
encouraging a collaborative approach to super-
vision that involves teachers in the evaluation
process; and resource allocation, by ensuring
that schools are equipped with the necessary
teaching materials and resources (Anabo & Ra-
pada, 2024).

spectively.
Table 1.
School Leadership
School Leadership Mean Standard Interpretation
Deviation
Th? school faculty and staff are well- 442 578 Exceptionally In-
trained. fluence
The school faculty and staff are educa- Exceptionally In-
. . 4.72 446
tionally qualified. fluence
Th.e school faculty and staff are well- 418 742 Highly Influence
paid.
The school faculty and staff shared a Exceptionally In-
. . . . 4.40 617
philosophy of inclusive education. fluence
T_he school faculty and staff are suffi- 420 790 Exceptionally In-
cient. fluence
GRAND MEAN 4.38 .621 Exceptionally In-

fluence
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School Improvement Process

Table 2 presents the school improvement
process that influences of elementary school
heads. As shown in the table, all indicators
range from 4.26 to 4.57, a very high level of in-
fluence among respondents in school-based
management. These mean scores fall within
the descriptive interpretation of "Exception-
ally high influence" in the school improvement
process. The study on school-based manage-
ment, particularly its influence on internal fac-
tors, provides enrichment of activities such as
benchmarking with other organizations in the
community. It also offers interventions for pro-
grams, projects, and activities, including brain-
storming and planning sessions, which may
help improve the implementation of the school
improvement process in school-based manage-
ment.

Table 2.
School Improvement Process

School heads, teachers, and students need
to continue enhancing their monitoring and as-
sessment practices in school-based manage-
ment to ensure that schools operate effectively
and efficiently. They should also take into con-
sideration communication procedure related
to transparency (Roque, 2023; Rivera, 2023).

The standard deviations for each item are
relatively low, ranging from 0.606 to 0.796
This indicates a consistent perception among
respondents regarding their influence in
school-based management across the school
improvement process. The low standard devi-
ations suggest that respondents generally
agree with the statements, reflecting a wide-
spread high impact on the school improvement
process among the surveyed population.

School Improvement Process Mean Standard Description
Deviation
The school conducts assessment and Exceptionally In-
L o . 4.43 691
monitoring activities according to SBM. fluence
Monitoring and evaluation of teachers' Exceptionallv In-
performance is properly done with the 4.57 .606 If)]uencey
use of appropriate monitoring tools.
School improvement plan (SIP) held in
the school quarterly to track the accom- .
. ) Exceptionally In-
plishment and assess the progress im- 4.46 .700
. fluence
plementations of plans, programs, pro-
jects, and major activities.
Allocation of funds is effectively and ef- Exceptionally In-
. 4.27 .759
ficiently managed. fluence
Allocation of funds is based on school Exceptionally In-
. 4.26 .796
priority needs. fluence
GRAND MEAN 4.40 .709 Exceptionally In-
fluence
School Internal Stakeholders influence school-based management. The

Table 3 provides various statements in
terms of school internal stakeholders that

mean scores for each item range from 4.21 to
4.50, indicates very high of influence level of
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respondents in school-based management.
These mean scores fall within the range of "Ex-
ceptionally Influence" suggesting that re-
spondents possess strong influence, aware-
ness, understanding, and support in improving
school-based management. However, the indi-
cator, “Parents assume responsibilities as part-
ners in the learning process” got a lower mean
score of 4.23 emphasizing that the internal

stakeholders provide adequate information,
establish a proactive, collaborative school
mindset, support and enhance parents collabo-
ration, as well as parents motivation, engage-
ment, and well-being, and the collective com-
mitment needed to foster improvement and
promote and sustain success for schools and
stakeholders (Day et al., 2020).

Table 3.
School Internal Stakeholders
Internal Stakeholder Mean Standard Description
Deviation
Students are aware of their rights and Exceptionally In-
responsibilities as primary stakehold- 4.36 .638 p y
fluence
ers.
Students are held accountable for their Exceptionally In-
4.39 .625
performance. fluence
Teachers are co-leaders / co-managers 446 588 Exceptionally In-
of schools. fluence
Teachers pursue continuing profes- Exceptionally In-
. 4.50 .589
sional development, and mentor peers. fluence
Parents assume responsibilities as part- Exceptionally In-
. . 4.23 725
ners in the learning process. fluence
GRAND MEAN 4.39 .655 Exceptionally In-

fluence

Factors that influence school-based man-
agement of school head in terms of external
factors: Community Engagement Leader-
ship

Table 4 presents the data on various indi-
cators of external factors influencing school-
based management under community engage-
ment leadership, measured by mean scores
and standard deviations. The item indicator
“The school needs assistance from the commu-
nity to properly implement programs, projects,
and activities of the school” got the highest
weighted mean of 4.36, an Exceptionally very
highly influence in community accountability
of influencing school-based management. This
means that the respondents strongly agree that

the community develops harmonious relation-
ships and that all the school's programs, pro-
jects, and activities shall be properly imple-
mented with the community's assistance to be-
come an integral part of influencing school-
based management.

However, the indicator “The community
demands a proper way of distributing funds
based on the priority project” obtained the low-
est weighted mean 3.88 with the descriptive
interpretation “highly influence”, respectively.
Overall, the community accountability external
factors influencing the school-based manage-
ment grand mean of 4.10 and standard devia-
tion of 0.699 interpreted as “Highly Influence”.
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The indicator “The leader in the commu-
nity influences the decision of the school head”,
which is less influence and the decision of the
school head not influence by the leader in the
community or any politicians. In contrast,
Nyawo et al., (2024), the findings revealed sig-
nificant political interference in school govern-
ance, particularly in rural areas were political
affiliations decision-making. However, accord-
ing to Palomares (2024), findings revealed that
participation in decision-making is sometimes
manifested only in the extent of school-based
management in terms of curriculum, program,
project, and extracurricular activities imple-
mented by the school through collaboration of
the community stakeholders.

However, the two lower standard devia-
tions 0.583 correspond to the strong agree-
ment among the respondents on “The school
needs assistance from the community to

Table 4.
Community Engagement Leadership

properly implement programs, projects, and ac-
tivities of the school”. Likewise, the school head
implemented school-based management in
their respective schools with different pro-
grams, projects, and activities. Thus, it includes
crafting and planning with its stakeholders; im-
plementation, monitoring, and documentation
of student learning activities; and clean-up
drive and transparency board installation.
Therefore, school-based management needs
harmonious relationships to overcome
the challenges of schools, such as contextual-
ization of curriculum, improvement of physical
facilities and linkages, and stakeholders'
awareness and involvement in school PPA, to
be extensively maximized. Eventually, sound
partnerships between schools and external
stakeholders be cultivated (Dones et al., 2023).

Community Accountability Mean Standard Description
Deviation
The community is accountable for im-
proving school-based management 4.07 .644 Highly Influence
practices.
The community is aware of the collab-
oration of the school policies and 4.06 .679 Highly Influence
MVGO.
The community influences the decision .
of the school leader in terms of SBM. 411 756 Highly Influence
The community demands a proper way
of distributing funds based on the pri- 3.88 .832 Highly Influence
ority project.
The school needs assistance from the
community to properly implement Exceptionally In-
. - 4.36 .583
programs, projects, and activities of fluence
the school.
GRAND MEAN 4.10 .699 Highly Influence
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Community School Improvement

Table 5 presents the data on various indi-
cators of external factors influencing school-
based management under community school
improvement, measured by mean scores and
standard deviations. The indicator “The com-
munity has an integral part in influencing the
improvement of school management” got the
highest weighted mean of 4.35 a very highly in-
fluence community school improvement of in-
fluencing school-based management. It means
the respondents have a strong agreement in
their responses that an integral part of influ-
encing school-based management. Likewise,
involving the community in school manage-
ment is essential and productive from the secu-
rity assistance of school premises and cam-
paign information awareness to forming
school committees in the community would
strengthen participation to obtain constructive
feedback in school-based management (Amon
& Bustami, 2021; Anabo, 2024).

However, the indicator “The community
campaign information awareness in school-

Table 5.
Community School Improvement

based management best practices” and “The
community provides security assistance on the
school premises” obtained the least weighted
mean of 3.25 and 3.30 with the descriptive in-
terpretation “moderately influence”, respec-
tively. Overall, the community school improve-
ment external factors influencing the school-
based management grand mean of 3.89 and
standard deviation of 0.727 interpreted as
“Highly Influence”.

Respondents demonstrate strong influ-
ences in school-based management, particu-
larly in relation to community school improve-
ment. School-based management extends be-
yond parental involvement in quarterly meet-
ings and includes broader societal participa-
tion in educational initiatives. Local communi-
ties paly a vital role in supplementing educa-
tional resources, providing mentorship, and fa-
cilitating experiential learning activities that
support school improvement (Eden et al,
2024).

Community-Based Resources Mean Standard Description
Deviation
The community provides security as- 330 867 Moderately Influ-
sistance on the school premises. ' ' ence
The community is a great influence to Exceptionallv In-
improve the quality of education in a 432 .605 p y
_ fluence
particular place.
The community campaign information
awareness in school-based manage- 3.25 .865 MOderj:}ilg nflu
ment best practices.
The community helps the school to .
Exceptionally In-
meet quarterly performance on pro- 4.27 .667 fluence
grams, projects, and activities.
The community has an integral part in .
E lly In-
influencing the improvement of school 4.35 .630 xceptionally In
fluence
management.
GRAND MEAN 3.89 727 Highly Influence
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School External Stakeholders

Table 6 presents the data on various indi-
cators of external factors influencing school-
based management performance under school
external stakeholders, measured by mean
scores and standard deviations. The three-item
indicators are “There is a rapport between the
external stakeholders and the school”, “The ex-
ternal stakeholders strengthen networking with
other agencies to adapt successful strategies in
school-based management”, and “The external
stakeholders provide institutionalized support
to continuously improve learning outcomes.”
has the highest weighted mean of 4.37, an ex-
ceptional very high influence in external stake-
holders of influencing school-based manage-
ment. [t means the respondents have a strong
influence and agreement that external stake-
holders provide assistance, support, collabo-
rate, adapt successful strategies in SBM, and
give rapport for the betterment of the school.
However, theindicator “The external stake-
holders provide support to learners in SBM

educational needs” obtained the least weighted
mean of 4.33. Overall, the external stakehold-
ers in external factors influencing the school-
based management grand mean of 4.35 and
a standard deviation of 0.647 interpreted as
“Exceptionally Influence”.

Respondents demonstrate strong influ-
ences in school-based management in school
external stakeholders such as parents, guardi-
ans, family barangay officials, LGU, and NGOs
because success included improved student
outcomes and community engagement. At the
same time, lessons emphasized flexibility and
external stakeholder involvement (Rufon &
Baldera, 2024).

In contrast to the result of standard devi-
ation it means the external stakeholders, un-
derstand their respective roles, and responsi-
bilities on SBM, stakeholders actively collabo-
rate with the school personnel to aware of the
educational rights in the school-based manage-
ment, and involvement of school programs and
performance quarterly (Valencia, 2024).

Table 6.
School External Stakeholders
External Stakeholders Mean Standard Description
Deviation
The external stakeholders provide Exceptionallv In-
support to learners in SBM educational 4.33 724 p y
fluence
needs.
There is rapport between the external 437 579 Exceptionally In-
stakeholders and the school. ' ' fluence
The external stakeholders strengthen
networking with other agencies to Exceptionally In-
o 4.37 .651
adapt successful strategies in school- fluence
based management.
The external stakeholders provide in- .

o . . Exceptionally In-
stitutionalized support to continuously 4.37 .603 fluence
improve learning outcomes.

The external stakeholders are encour-
aged to participate in the implementa- Exceptionally In-
_ . 4.34 .678
tion process of SBM focuses on chil- fluence
dren's learning and development.
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GRAND MEAN

4.35 .647 Exceptionally In-

fluence

Level of practices on school-based manage-
ment of elementary schools in Eastern Sa-
mar

Table 7 presents the data on various indi-
cators of the level of practices in school-based
management, measured by mean scores and
standard deviations.
Leadership and Governance

In terms of leadership and governance the
third item indicator “The school is organized by
a clear structure and work arrangements that
promote shared leadership and governance and
define the roles and responsibilities of the stake-
holders”, got the highest weighted mean of 2.51
with the interpretation of “Advanced” level of
practices in school-based management. While,
the rest of the indicators on the level of practice
of school-based management havea mean
ranging from 2.41 to 2.49 with the descriptive
interpretation “Maturing”, respectively. It im-
plies the leadership and governance of school-
based management has a strong collaboration,
organized planning, clear expectations, harmo-
nious work relationships, shared leadership
and governance, and the responsibilities and
roles of the stakeholders are already defined.
Likewise, Cobanoglu (2020), shared leadership
has a positive impact on teachers, stakehold-
ers, and the organizational community. For this
reason, to increase organizational leadership
and governance we should support teachers,
create a shared school life, and include them in
decision-making processes as internal and ex-
ternal stakeholders to improve the school-
based management performance. Curriculum
and Instruction

In terms of curriculum and instruction the
indicators “The implemented curriculum is lo-
calized to make it more meaningful to the learn-
ers and applicable to life in this community”,
“The curriculum provides for the development
needs of all types of learners in the school com-
munity”, “Learning managers and facilitators
(teachers, administrators, and community mem-
bers) nurture values and environments that are
protective of all children and demonstrate be-
haviors consistent with the organization’s

vision, mission, and goals” and “Methods and re-
sources are learners and community-friendly,
enjoyable, safe, inclusive, accessible, and aimed
at developing self-directed learners” got the
highest mean of 2.53 and 2.60 with the inter-
pretation of “Advanced” level of practices in
school-based management. While, the rest of
the indicators have a mean ranging from 2.41
to 2.49 with the descriptive interpretation
“Maturing”, respectively.

Accountability and Continuous Improvement

In terms of accountability and continuous
improvement the indicators “Achievement and
goals are recognized based on a collaboratively
developed performance accountability system
gaps are addressed through appropriate action”
and “The roles and responsibilities of accounta-
ble people and collective bodies are clearly de-
fined and agreed upon by community stakehold-
ers” got the highest mean of 2.50 and 2.52 with
the interpretation of “Advanced” level of prac-
tices in school-based management. In addition,
the indicator “The accountability system is
owned by the community and continuously en-
hanced to ensure that management structures
and mechanisms are responsive to the emerg-
ing learning needs and demands of the commu-
nity” got the lowest mean of 2.41 interpreted as
“Maturing”. However, the remaining indicator
got 2.44 and 2.46 with the descriptive interpre-
tation of “Maturing”, respectively.

Management of Resources

In terms of management of resources, the
indicators “Stakeholders are engaged in a regu-
lar dialogue for planning and resource pro-
gramming that is accessible and inclusive to sup-
port the implementation of community educa-
tion plans” and “Learning managers, learning
facilitators and community stakeholders col-
laboratively developed and implemented regu-
lar monitoring, evaluation” got the highest
mean of 2.46 with the interpretation of “Matur-
ing” level of practices in school-based manage-
ment. In addition, the indicator “A system that
manages networks and linkages strengthens
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and sustains partnerships for improving re-
source management” got the lowest mean of
2.42 interpreted as “Maturing”, and the re-
maining indicator got 2.44 with the descriptive
interpretation of “Maturing”.

In summary, the findings of this table indi-
cate that the level of practices of school-based
management performance is maturing with a
grand mean of 2.47 and a standard deviation of
0.638. This indicates that school-based man-
agement implementation was most elementary
schools are at a mature level as seen in the re-
sult. Dela Fuente (2020), stated that schools
and even the Department of Education

recognized the benefits and possibilities of im-
plementing school-based management the de-
gree of implementation was raised signifi-
cantly. The Department of Education requests
that the national government advocate for ad-
ditional money to support the ongoing efforts
and SBM implementation operations. Further-
more, Camacho and Farrales (2020) asserted
that more schools nationwide are now partici-
pating in the evaluation process to assess
where they stand and what are the require-
ments to pass another level from maturing to
the advanced level.

Table 7. Level of practices on school-based management

School-Based Management

Mean Standard Description

Deviation

Leadership & Governance

Development Plan developed collaboratively by stake-
holders of the school and community is in place.

2.47 .647 Maturing

The development plan is regularly reviewed by the

school community to keep it responsive and relevant

241 .697 Maturing

to emerging needs, challenges, and opportunities.

The school is organized by a clear structure and work

arrangements that promote shared leadership and

2.51 .664 Advanced

governance and define the roles and responsibilities of

the stakeholders.

A leadership network facilities communication be-

tween and among school and community leaders for
informed decision-making and solving of school-com-

munity.

2.49 .665 Maturing

Along-term program is in operation that addresses the

training and development needs of the school and

community leaders.

Curriculum & Instruction

The curriculum provides for the development needs of

all types of learners in the school community.

2.43 .645 Maturing

2.60 .554 Advanced

The implemented curriculum is localized to make it

more meaningful to the learners and applicable to life

in this community.

2.53 .565 Advanced
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A representative group of school and community
stakeholders develop the methods and materials for 2.43 .681 Maturing
developing creative thinking and problem-solving.

The learning system is regularly and collaboratively
monitored by the community using appropriate tools

to ensure holistic growth and development of the 2.46 691 Maturing
learners and the community.

Assessment tools for teaching and learning are contin-

uously reviewed and improved and assessment results 247 609 Maturing

are contextualized to the learners and local situation
and the attainment of relevant life skills.

Learning managers and facilitators (teachers, adminis-

trators, and community members) nurture values and

environments that are protective of all children and 2.60 .552 Advanced
demonstrate behaviors consistent with the organiza-

tion’s vision, mission, and goals.

Methods and resources are learners and community-
friendly, enjoyable, safe, inclusive, accessible, and 2.53 .575 Advanced
aimed at developing self-directed learners.

Learners are equipped with essential knowledge, skills,

2.4 .61 M i
and values to assume responsibility for their learning. 9 618 aturing

Accountability & Continuous Improvement

The roles and responsibilities of accountable people
and collective bodies are clearly defined and agreed 2.52 .587 Advanced
upon by community stakeholders.

Achievement and goals are recognized based on a col-
laboratively developed performance accountability 2.50 .588 Advanced
system gaps are addressed through appropriate action.

The accountability system is owned by the community

and is continuously enhanced to ensure that manage-

ment structures and mechanisms are responsive to the ~ 2.41 .634 Maturing
emerging learning needs and demands of the commu-

nity.

Accountability assessment criteria and tools, feedback
mechanisms, and information collection and validation

2.44 .637 Maturi
techniques and processes are inclusive and developed aturing
collaboratively and agreed upon.

Participatory assessment of performance is done regu- _
larly with community involvement. Assessment results ~ 2-40 656 Maturing

and lessons learned are shared and serve as a basis for
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feedback, technical assistance, recognition, and plan

adjustment.

Management of Resources

Assessment and inventory are collaboratively under-

taken regularly by learning managers, learning facilita-
tors, and community stakeholders as a basis for re-

source allocation and mobilization.

2.44 .646 Maturing

Stakeholders are engaged in a regular dialogue for

planning and resource programming that is accessible
and inclusive to support the implementation of com-

munity education plans.

2.46 674 Maturing

To ensure judicious, appropriate, and effective use of

resources, a community-developed resource manage-
ment system that drives appropriate behaviors of the

stakeholders is in place.

2.44 .664 Maturing

Learning managers, learning facilitators and commu-

nity stakeholders collaboratively developed and imple-
mented regular monitoring, evaluation, and reporting

processes of resource management.

A system that manages networks and linkages
strengthens and sustains partnerships for improving

resource management.

2.46 .656 Maturing

2.42 .664 Maturing

GRAND MEAN

2.47 .638 Maturing

Table 8 displays correlations between in-
ternal and external factors influencing school-
based management of elementary school head
in Eastern Samar. All correlations have p-val-
ues less than 0.001, indicating highly signifi-
cant relationships between internal factors and
school-based management across different
variables.

Correlational coefficients range from
0.464 to 0.567, indicating positive correlations
between internal factors and school-based
management. Higher correlation coefficients
suggest a stronger relationship that influences
between respected variables on internal, exter-
nal factors and school-based management of
elementary schools.

The highly significant relationship high-
lights a significant relationship between inter-
nal, external factors and the level of practices
in school-based management as effective

leadership and administration positively influ-
ence school-based management, teachers’
qualifications and training enhance instruc-
tional quality and SBM outcomes, school
healthy work relationships engaged for
the betterment of the constituents a child-
friendly school and inclusive education, curric-
ulum and instruction reforms to improve stu-
dents outcomes .

In summary, the findings emphasize the
significant relationship between internal fac-
tors and the level of practices in school-based
management performance of Elementary
School Head in Eastern Samar, underlining the
importance of influencing internal, external
factors to improve students’ academic perfor-
mance and achievements, enhance teacher job
satisfaction and retentions, increase parental
and community engagement through collabo-
ration and teamwork, and promote effective
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resource allocation enhancing school account-
ability and transparency. In addition, it im-
proves networking with other agencies in the
community to strengthen camaraderie and
harmonious relationship to support all imple-
mentation of programs, projects, and activities

of the school (Alvarez et al., 2023). Student’s
academic performance and achievements at
the schools are properly monitored and evalu-
ated every quarter, enhance teacher job satis-
faction by giving proper benefits and wages,
and professional development.

Table 8. Summary of Correlation Analysis: Internal & External Factors and Level of Practices of

School-Based Management of Elementary Schools.

Internal & External Level of Prac- Indexof  p-value Interpretation
Factors tices Correlation
Highly
School Leadership 0.567 <0.001
Significant
Highly
School Improvement 0552 <0.001
Process Significant
School Internal SBM Perfor- Highly
0.558 <0.001
Stakeholders mance Significant
) i Highly
Community Engage 0,554 <0.001
ment Leadership Significant
. Highly
Community School 0498 <0.001
Improvement Significant
Highly
School External 0.464 <0.001
Stakeholders Significant
Summary the learning process are adequately oriented

This emphasizes the critical role of effec-
tive school leaders and underscores the im-
portance of professional development by
providing regular training, technical assis-
tance, and collaborative ideas approach to
teaching, and giving teachers the best instruc-
tional materials for educating the young minds
of our learners. Additionally, the positive rela-
tionship between school heads, faculty, and
staff contributes to heightened effective school
leaders towards harmonious working relation-
ships in school-based management. The inter-
nal stakeholders strengthen networking with
other agencies to adapt successful strategies to
support students' success. Elementary teach-
ers is a co-leaders and managers of the school
it should assume responsibilities as partners in

by school quarterly meetings, and give recogni-
tion for their active involvement. Respondents
demonstrate strong influences in school-based
management, as indicated by mean scores for
statements such as monitoring and evaluating
teachers' performance properly using appro-
priate monitoring tools and a school improve-
ment plan (SIP) held in the school quarterly to
track accomplishments and assess the pro-
gress of plans, programs, projects, and major
activities.

In addition, they conducted school bench-
marking of the best practices in school-based
management for them to share, collaborate,
and improve thelearning outcomes of the
learners. A moderately strong influence and
agreement with external stakeholders can
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support, collaborate, adapt successful strate-
gies in school-based management, and give
sustainable funds for the betterment of the
school. In addition, the external stakeholders
understand their respective roles, and respon-
sibilities in school-based management, stake-
holders actively collaborate with the school
personnel to be aware of the educational rights
in the school-based management, and involve-
ment in school programs and performance
quarterly. Lastly, demonstrate high influence
on external stakeholders such as parents,
guardians, family barangay officials, LGU, and
NGOs because success includes improved stu-
dent outcomes and community engagement.
The highly significant result highlights the
relationship between internal and external fac-
tors and the level of practices in school-based
management among elementary school heads
in Eastern Samar. Effective leadership and ad-
ministration positively influence school-based
management, while teachers’ qualifications
and training enhance instructional quality and
SBM outcomes. Healthy work relationships
within the school also contribute to the better-
ment of the constituents by promoting a child-
friendly school environment and inclusive ed-
ucation. Furthermore, curriculum and instruc-
tion reforms help improve students’ outcomes
and SBM performance, while efficient resource
management and allocation support the suc-
cessful implementation of SBM initiatives.

Conclusion

Influencing school-based management
and instructional leadership of elementary
schools in Eastern Samar.

1. The factors that influence School-Based
Management of School Head in terms of in-
ternal factors; School leadership got excep-
tionally Influence means school leadership
is a critical component in the educational
system, particularly in influencing school-
based management of elementary school
head. The school improvement process
showed an exceptional influence on inter-
nal factors by providing enrichment activi-
ties, such as benchmarking with well-de-
veloped schools and other organizations in
the community. Likewise, internal school
stakeholders demonstrated exceptional

influence through their strong awareness,
understanding, and support for the im-
provement of school-based management.

2. The factors that influence School-Based
Management of School Head in terms of ex-
ternal factors; Community engagement
leadership got highly influence it moder-
ately agree that the community develops
harmonious relationships to all the
school's programs, projects, and activities.
Community school improvement got highly
influence it demonstrates a moderately
positive outcome in school-based manage-
ment. School external stakeholders got ex-
ceptionally influence it demonstrates a
positive outcome in school-based manage-
ment because it needs harmonious rela-
tionships with external stakeholders
to overcome the challenges of providing
funds by the LGU and NGOs, and contextu-
alized, localized teaching instructional
learning materials.

3. The actual evaluations of the level of
school-based management among elemen-
tary school heads in Eastern Samar re-
vealed that the schools had reached the
maturing level. Therefore, schools and
stakeholders should intensify their efforts
to attain advanced accreditation levels.

4. There is a significant relationship between
internal, external factors and the level of
practices of school-based management of
elementary school head in Eastern Samar a
positively influence school-based manage-
ment, teachers’ qualifications and training
enhance instructional quality and SBM out-
comes, school healthy work relationships
engaged for the betterment of the constitu-
ents a child-friendly school and inclusive
education, curriculum and instruction re-
forms to improve students outcomes. The
curriculum and instruction reforms to im-
prove student outcomes on school-based
management performance, efficient re-
source management, and allocation sup-
port school-based management of elemen-
tary schools in Eastern Samar.

Recommendation
Findings suggest several recommenda-
tions for further enhancement on influencing
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school-based management and instructional

leadership of elementary schools in Eastern Sa-

mar.

1. The school may improve its internal activi-
ties and programs by promoting transpar-
ency and allowing stakeholders to share
their ideas in order to address their doubts
and questions.

2. School administrators, teachers, and pupils
may conduct external activities such as
benchmarking, related learning experi-
ences, and partnerships with non-govern-
ment organizations.

3. School administrators, teachers, pupils,
and stakeholders may strive for a higher
level of accomplishment and continue to
challenge themselves to reach the pinnacle
of SBM implementation, which is the ad-
vanced level.

4. Influencing school-based management
must be a top priority throughout the im-
plementation of new educational policies.
Therefore, it is recommended that more
studies be conducted on the importance of
school-based management, its validation,
and the readiness for its implementation.
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